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RMIT’s Learning and Teaching Vision:
That RMIT is known for enabling student success in work, life and 
enterprise by placing the learner, teacher and industry at the centre 
of learning and teaching; and providing an engaging, digitally driven 
and cohesive/coherent end-end student experience. 



Elements Contextualised Guidance Aligned Capability and Toolkits

1.  A belonging plan fosters student belonging to 
the University, their program and their cohort. 
The experience integrates co-curricular learning, 
campus, social and work connections beginning 
at Orientation and continuing past graduation.

2.  Programs provide students with inspiring, current 
and relevant teaching and curriculum

3.  A digitally-enabled learning experience is 
provided by contemporary ecosystems (digital 
and physical) to enhance student engagement 
and learning outcomes

4.  There is consistency of academic communication 
and support, and guidelines on how students 
can access staff and expectations around timely 
responses

5.  A plan for the first 60 days and the final year

1.1 Programs foster a sense of belonging through 
mechanisms that include peer mentoring, SLAMS, 
clubs and societies, networking events, program-based 
communications, and alumni engagement with current 
students.

1.2 A yearly review of curriculum, pedagogy and staff 
engagement with professional development or capability 
building opportunities (e.g., on teaching methods and 
blended learning tools) are implemented to enhance and 
sustain practice and the student experience.

1.3 Programs utilise Canvas, LTIs and RMIT-supported 
educational technologies to complement F2F 
engagement and learning opportunities. For example, 
polling, automated feedback through quiz tools, video 
capture using Echo360.

1.4 Program teams communicate contacts for student 
support and methods for resolution of academic issues 
(e.g. extensions, WIL support, mentoring, escalation 
points, complaints). Teaching team details are populated 
in Canvas with relevant contact information and 
response times especially in relation to assessment 
feedback or support.

1.5 Plan is documented and communicated to all relevant 
program teams with clear responsibilities in achieving 
the outcomes identified.

Capability development

Programs in context: Program leadership, design 
principles, analytics & actionable insight (foundation)

Understanding student belonging (core)

Teaching for impact (stack)

Developing  transition & retention strategies (stack)

Embedding indigeneity, equity & diversity (stack)

Enabling global learning (stack)

Embedding sustainability (stack)

Toolkits (in development)

1. THE STUDENT EXPERIENCE IS TRANSFORMATIVE



Elements Contextualised Guidance Aligned Capability and Toolkits

1. Programs are clearly defined and 
connected to work, life and enterprise 
through authentic and practice-based 
learning opportunities

2. Programs and courses are constructively 
aligned to achieve learning outcomes 
successfully

3. Programs meet the RMIT program design 
and assessment policies, TEQSA, ASQA 
and professional standards

4. Programs have a retention plan

5. Programs provide opportunities for global 
learning, at home and abroad 

6.  Indigenous perspectives are included

2.1 Programs include diverse opportunities for WIL 
such as work-based projects and placements, 
and demonstrate industry connectedness through 
authentic resources and assessments that align and 
evidence Work Ready graduate attributes.

 2.2 Course outcomes align to program outcomes and 
are specific and measurable. Through learning and 
assessment, students are provided with the learning 
resources, activities and assessments to meet the 
outcomes successfully.

2.3 Programs meet all government, institution and 
professional standards, policies and guidelines, 
including Canvas QA review requirements (14 
elements and beyond).

2.4 Retention plans are documented and communicated 
to relevant staff with clear responsibilities in achieving 
the outcomes identified. 

2.5 Programs and program structures offer opportunities 
for global learning (see Global Mobility and Global 
Entities and Experiences) e.g. global intensives, study 
abroad, exchange.

2.6 Welcome to learn videos are present in Canvas 
dashboards, including embedded indigenous 
knowledge and contexts, opportunities for 
specific indigenous projects utilisation of RMIT 
indigenous resources (Ngarara Willim Centre), and 
acknowledgement of indigenous dates of significance 
during learning and teaching.

Capability development

Programs in context: Program leadership, design principles, 
analytics & actionable insight (foundation)

Aligning programs, courses & assessments (stack)

Understanding scaffolding & progression (stack)

Co-designing with students & industry (stack)

Toolkits (in development) 

2. PROGRAMS ARE COHERENT EXPERIENCES



Elements Contextualised Guidance Aligned Capability and Toolkits

1. Assessments are clearly aligned to the 
program and course learning outcomes

2. Assessments are authentic and relevant to 
industry practice

3. Assessments provide formative 
opportunities for practice and feedback

4. Assessment participation is supported by 
optimal online technology tools

3.1 Assessments produce explicit and measurable 
evidence to demonstrate achievement of outcomes 
e.g. if outcome is ‘Argue persuasively on the topic 
of climate change citing scientific research’ then 
assessment should not be a multiple-choice test.

3.2 Courses within a program include assessments 
relevant to industry, utilising formats and requirements 
drawn from industry e.g. if assessment requires a 
business report it should take the format of a business 
report as sampled from industry partner or contact 
(e.g. an accounting report in the format utilised by 
Deloitte/PWC).

3.3 Assessments scaffold and support development of 
skills/knowledge relevant to course outcomes, and be 
spaced at appropriate increments to allow feedback 
to be actioned by students e.g. related assessments 
should not occur within the assessment policy 
feedback window (10 working days), there should be 
self-check quizzes with built-in feedback or multiple 
attempts.

3.4 Fit for purpose tools are used that support student 
requirements e.g. discussion boards, social media, 
online whiteboards, wikis, blogs, conferencing.

Capability development

Programs in context: Program leadership, design principles, 
analytics & actionable insight (foundation)

Understanding authentic assessment (core)

Designing assessments (stack)

Creating rubrics & providing feedback (stack)

Creating adaptive assessment (stack)

Toolkits (in development)

3. ASSESSMENTS ARE AUTHENTIC AND DRIVEN BY LEARNING OUTCOMES



Elements Contextualised Guidance Aligned Capability and Toolkits

1. Learning activities are designed for 
outcomes, clearly articulated and varied

2. Learning activities provide learners with 
opportunities to practice and build the 
knowledge and skills necessary to complete 
assessments and achieve the course 
learning objectives

3. Learning activities have associated online 
resources, tasks and tools to support 
student achievement

4. Learning activities encompass automated or 
in-person feedback

4.1 Explanation is provided to students in courses 
regarding the use/value of activities in relation to 
outcomes. A course should include a suitable (to 
outcomes) selection of activities such as readings, 
self-checks, interactions with peers, audio-visual 
components.

4.2 Activities scaffold towards assessment, or provide an 
opportunity to complete assessment in ‘chunks’ to 
support skill/knowledge. e.g. in-class activity locating 
references and practicing citation style for report, 
or reviewing and discussing example papers for 
strengths/weaknesses to resolve known issues from 
previous assessments.

4.3 This should include listed required or optional 
resources students need to engage with (and 
guarantee access to) such as digital texts, websites, 
software usage, journal or databases, video 
conferencing, (physical: workshop or studio access, 
labs, library access).

4.4 Self-check quizzes provide automated feedback that 
allows students to identify why they were incorrect/
why they were correct. In-person feedback includes 
actionable insights e.g. “sound quality of audio file 
was poor, revisit training materials from Week 2 for 
better technical settings to improve audio”.

Capability development

Programs in context: Program leadership, design 
principles, analytics & actionable insight (foundation)

Planning and designing learning activities (stack)

Learning activities as formative feedback (stack)

Providing adaptive instruction & facilitation (stack)

Toolkits (in development)

4. LEARNING ACTIVITIES HAVE PURPOSE



Elements Contextualised Guidance Aligned Capability and Toolkits

1. Learning resources are purposefully 
selected or designed for blended modes of 
delivery

2. Learning resources are up-to-date/
contemporary, which support modern 
approaches, practice and expectations

3. Learning resources are clearly associated 
with learning activities and assessments, 
and aimed at an appropriate learning level

5.1 There is mutually beneficial connection between 
resources provided online and face-to-face, for 
example a video and online self-check on safe use of 
equipment prior to completing an activity in the lab.

5.2 Regular review of learning resources is conducted 
to identify current (last two years) materials and 
ensure knowledge/skill expectation aligns to these 
e.g. sample documentation/processes from industry, 
textbooks, coding programs or language, software/
hardware. Justifiable reason (such as a seminal 
work) must be given if maintaining the use of older 
resources.

5.3 Course resources are aligned to support achievement 
of outcomes, and therefore activities and assessment. 
Any additional material should be identified as 
‘optional’ or ‘supplementary’. Academic staff should 
refer to taxonomies (such as Blooms) in conjunction 
with the AQF to confirm whether materials and 
outcomes are appropriate for that level (e.g. describe 
or discuss in first year, versus analyse or evaluate).

Capability development

Programs in context: Program leadership, design principles, 
analytics & actionable insight (foundation)

Developing & aligning resources (stack)

Embedding academic literacies & learning support (stack)

Curating learning resources & OERs (stack)

Toolkits (in development)

5. LEARNING RESOURCES ARE RELEVANT AND UP-TO-DATE/CONTEMPORARY



Elements Contextualised Guidance Aligned Capability and Toolkits

1. The selection and use of learning 
technologies have purpose, and provide 
the best integration and student learning/
user experience available

2. Technology tools are available to help 
learners practice, explore and test their 
knowledge

3. Contemporary instructional, learning or 
use experience methodologies (such as 
clear structures, signposts and way-finding 
strategies) are employed in all learning 
environments

6.1 Any tool used in a program contributes to 
achievement of outcomes, and should be consistently 
used across courses (with the exception of instances 
where a new tool supersedes). Best integration may 
take the form of single sign-on options or LTI (in the 
context of LMS integration)

6.2 Technology is utilised to provide additional options 
for revision and self-reflection, and enable students 
to track their progress. This may involve the use of 
digital publications with quizzes, adaptive learning 
or assessment technology, automated feedback 
systems. 

6.3 Program and course staff undertake capability 
building to ensure familiarity with contemporary 
instructional methodologies, and include these 
methodologies in their courses. This may include 
reviewing courses within the LMS for structure, 
design, consistency, and clarity of instruction (e,g, 14 
Elements etc).

Capability development

Programs in context: Program leadership, design principles, 
analytics & actionable insight (foundation)

Designing blended learning for digital & physical spaces 
(stack)

Facilitating online discussions (stack)

Selecting tools to support blended learning (stack)

Using engagement & feedback tools (stack)

Toolkits (in development)

6. TECHNOLOGY TOOLS ENABLE BEST-IN-CLASS BLENDED LEARNING EXPERIENCES



Elements Contextualised Guidance Aligned Capability and Toolkits

1. Learners have access to high-quality 
industry-relevant resources optimised for 
blended delivery

2. Learners have opportunities to interact 
with, learn and receive feedback from 
industry experts working on authentic 
industry-related activities in WIL courses

3. Learners have various opportunities to 
develop relevant enterprise skills

4. Industry-engaged learning and career 
readiness are scaffolded from first to final 
year

5. Graduate attributes and the 11 capabilities 
are evidenced through an embedded 
credentialing program from first to final year

7.1 Resources supplied from industry are relevant and 
current (less than 2 years), and available as both 
digital and physical copies (where possible). Programs 
should not utilise repeatedly photocopied or degraded 
materials. If materials do not come directly from 
industry, they follow industry format and standards.

7.2 WIL courses meet WIL requirements, and support 
should be provided to industry experts on providing 
feedback (See Embedding WIL:  
https://www.rmit.edu.au/staff/teaching-
supporting-students/teaching-tools/work-
integrated-learning/embedding-wil-in-programs).

7.3 Enterprise skills (e.g. collaboration, communication, 
critical thinking, leadership) in the context of a 
program’s industry are integrated into learning and 
assessment activities.

7.4 Programs demonstrate a considered approach to 
industry engagement that scaffold activities and the 
development of enterprise skills through avenues 
such as mentoring, authentic assessment, WIL, 
credentialling, industry nights, projects etc.

7.5 Programs take a structured approach to the 
introduction of credentialing. This should involve 
mapping and aligning identified graduate attributes 
and capabilities to industry and scaffolding the 
inclusion of credentials to complement course 
delivery requirements.

Capability development

Programs in context: Program leadership, design principles, 
analytics & actionable insight (foundation)

Understanding WIL & employability (core)

Embedding WIL (stack)

Ensuring industry-relevant WIL & employability (stack)

Partnering with Industry (stack)

Toolkits (in development)

7. INDUSTRY RELEVANCE AND CONTEMPORARY PRACTICE ARE CENTRAL

https://sso-cas.rmit.edu.au/rmitcas/login?service=https%3A%2F%2Fsso-shibboleth.rmit.edu.au%2Fidp%2FAuthn%2FExtCas%3Fconversation%3De1s1&entityId=www.rmit.edu.au
https://sso-cas.rmit.edu.au/rmitcas/login?service=https%3A%2F%2Fsso-shibboleth.rmit.edu.au%2Fidp%2FAuthn%2FExtCas%3Fconversation%3De1s1&entityId=www.rmit.edu.au
https://sso-cas.rmit.edu.au/rmitcas/login?service=https%3A%2F%2Fsso-shibboleth.rmit.edu.au%2Fidp%2FAuthn%2FExtCas%3Fconversation%3De1s1&entityId=www.rmit.edu.au


Elements Contextualised Guidance Aligned Capability and Toolkits

1. Learners are encouraged to connect and 
collaborate for learning, support and 
networking using various technology tools

2. Learners are encouraged to connect with 
experts (discipline and/or industry) for 
learning, support and networking purposes

3. Learners are encouraged to become part of 
a diverse and active learning community

4. Peer support is provided through access to  
appropriate mentoring programs

8.1 Program or courses involve collaborative learning 
activities using appropriate tools (e.g. webinars, real 
time collaboration, discussions, wikis, whiteboards, 
simulations etc.).  Additional collaborative spaces, 
especially for networking, should be created either 
within or external to RMIT learning environment as 
appropriate for maximum benefit based on industry 
practice (e.g. social media). 

8.2 Program and courses host or facilitate industry 
engagement opportunities, these may take the form 
of industry nights, online seminars or workshops, 
conference events, industry visits or excursions, and 
mentoring programs (with industry experts). 

8.3 Courses within a program specify the expectations 
for interaction (online/F2F) with strategies used 
to support and encourage the development of 
communities (buddy-up, discussions, social media).

8.4 Programs ensure awareness and access to SLAMS 
and/or other mentoring programs available.

Capability development

Programs in context: Program leadership, design principles, 
analytics & actionable insight (foundation)

Designing collaborative learning (stack)

Engaging learners (stack)

Building learning communities (stack)

Toolkits (in development)

8. SOCIAL INTERACTIONS ARE INTEGRAL AND DESIGNED FOR LEARNING


